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“The teacher, if indeed 
wise, does not bid you 
to enter the house of 
her/his wisdom, but 

leads you to the 
threshold of your own 

mind.”
Kahlil Gibran - Lebanese poet, (1883-1931)

A Thought…



“Do not confine 
your children 
to your own 
learning, for 

they were born 
in another 

time.”           
-Hebrew Proverb

Another Thought…



Father Guido Sarducci







1. Identify desired results

2. Determine acceptable evidence

3. Plan learning experiences 
& instruction

3 Stages of 

“Backward” Design



1. Identify desired results



Communication:

•Interpersonal
•Interpretive
•Presentational

Cultures:

The relationship 
between the 
practices & 
perspectives and 
the products and 
perspectives of 
the target 
culture.

Connections:

•Knowledge of other 
disciplines

•Distinctive 
viewpoints from 
language and culture

Communities:

•Language use 
both within and 
beyond the school

•Language use for 
personal 
enjoyment

Comparisons:

Comparisons 
between the 
target and native 
languages and 
cultures

Standards as a Mindset



The FL NAEP Assessment Framework Visual



Inverted Pyramid representing the ACTFL Rating Scale 



¿Qué hora es?



Good Assessment
• Mirrors classroom instruction – in both content 

and form;

• Focuses on what students know and are able to 

do;

• Is meaningful to students;

• Is challenging and integrates a variety of skills;

2. Determine acceptable evidence



Good Assessment

• Consists of many different components in 
order for students to demonstrate what all 
they can do;

• Reflects clear and concise scoring criteria 
which are understood by students;

• Provides students with meaningful 
feedback on their progress;



Good Assessment

• Allows for dialogue between student and 

teacher to facilitate growth;

• Does not threaten the students’ feeling of 

self-esteem or psychological safety;

• Improves learning.



WGBH Video

Assessment 

Strategies

www.learner.org

http://www.learner.org/


ACTFL Integrated Performance Assessment - ©2003 



Writing Rubrics

• What criteria can we use 

to evaluate a students’ 

language performance?



Saturday Night Live

Video Clip



3. Plan learning experiences 
& instruction

www.edisonpublicschools.org/hindi-in-nj

http://www.edisonpublicschools.org/hindi-in-nj
http://www.edisonpublicschools.org/hindi-in-nj
http://www.edisonpublicschools.org/hindi-in-nj
http://www.edisonpublicschools.org/hindi-in-nj
http://www.edisonpublicschools.org/hindi-in-nj


Who are the diverse learners 

in our classrooms?

WGBH Foreign Language Workshop Series

Valuing Diversity in Learners

www.learner.org

http://www.learner.org/


The diversity of our diverse learners

Ability

Gender

Ethnicity

Socio-economics

Interests

Prior experiences

Learning preferences



Lining it all up: TRADITIONAL 

TEACHING LENS

Struggling 

learners Advanced 

learners

Teaching 

to the middle




 

Regular/Average 

learners



Lining it all up: 

DIFFERENTIATION 

TEACHING LENS

Struggling 

learners Advanced 

learners

        

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



Lining it all up: 

DIFFERENTIATION 

Speaking

Struggling 

learners Advanced 

learners

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



Lining it all up: 

DIFFERENTIATION 

Writing

Struggling 

learners Advanced 

learners

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



Lining it all up: 

DIFFERENTIATION 

Reading

Struggling 

learners Advanced 

learners

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



Lining it all up: 

DIFFERENTIATION 

Grammar

Struggling 

learners Advanced 

learners

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



Lining it all up: 

DIFFERENTIATION 

Art Unit

Struggling 

learners Advanced 

learners

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



Lining it all up: 

DIFFERENTIATION 

Sports Unit

Struggling 

learners Advanced 

learners

Students’ positions on this continuum change from 

theme to theme, topic to topic, level to level.



MULTIPLE INTELLIGENCES

Bodily-Kinesthetic

Naturalist

Verbal-Linguistic

Intrapersonal

Musical-
Rhythmic

Interpersonal

Visual-
Spatial

Logical-
Mathematical

../../../../My%20Documents/MI%20MR
../../../../My%20Documents/MI%20VS


Content Process Product

According to Students’

Readiness Interest
Learning

Profile

How Can Teachers Differentiate?

Adapted from The Differentiated Classroom:  Responding to the Needs of All Learners (Tomlinson, 1999)

3. Plan learning experiences 
& instruction



Differentiation concepts

Classroom elements
 Content

 Process

 Products

 Learning Environment/ Affect

 Assessment



•Content

•Process

•Product

•Environment

•Assessment

Differentiation

Curriculum

Presentation

Pacing

Materials



•Content

•Process

•Product

•Environment

•Assessment

Differentiation

Grouping

Complexity

Choice

Student-

created



•Content

•Process

•Product

•Environment

•Assessment

Differentiation

Modes of

expression

Materials

Formats



•Content

•Process

•Product

•Environment

•Assessment

Differentiation

Seating

Grouping

Movement

Atmosphere



•Content

•Process

•Product

•Environment

•Assessment

Differentiation

Rubrics

Grading

Format

Modes of

expression



A differentiated classroom
will have a combination of teacher 

directed, teacher selected activities, 
and learner centered, learner selected 
activities; whole class instruction, small 

group instruction, and individual 
instruction.



Examples of Differentiation 

Strategies

 Learning Centers

 R.A.F.T. 
Assignments

 Choice Boards

 Tiered 
Assignments

 Pre-assessment

WebQuests

Flexible Grouping

Adjusting questions

Compacting

Independent study



Differentiation Strategies

 Learning Centers

 Tiered Assignments

 R.A.F.T.s

 Choice Boards

 Flexible Grouping



DIFFERENTIATION 

STRATEGIES:

Learning Centers



What are Learning Centers?

Areas set up in the classroom with 

learning activities directed at a 

specific:

– Interest

– Skill

– Extended study of essential concept



DIFFERENTIATION 

STRATEGIES:

RAFT Assignments



RAFT Assignments

Focus on:

• Writing and reasoning

• Ideas around a topic

• Student choice, interest

• Learning styles, preferences



R = ROLE

A = AUDIENCE

F = FORMAT

T = TOPIC

What does RAFT mean?



Let’s build a RAFT



RAFT Assignments

As a group, choose a topic for your 

RAFT.

Individually, choose a role and then 

add your RAFT idea to the 

template.



DIFFERENTIATION 

STRATEGIES:

Choice Boards



CHOICE BOARDS

 Students choose from a menu of options

 Tasks vary by process and interest

 Some anchor activities can be required of 
all students

 Can be used for homework, projects, and 
assessment





Build Your Own

Choice Board 

1.Choose a content topic and language 

structure.

2.Create a choice board of activities, 

projects, or performances with your diverse 

student learners in mind.



TIERED INSTRUCTION

A PLANNING STRATEGY

FOR MIXED ABILITY 

CLASSROOMS

“A Different Spin 

on an Old Idea.”

SOURCE:  based on work by Carol Ann Tomlinson



What words, 
phrases, or images 
come to mind when 
you hear the term
tiered instruction?



WHAT CAN BE TIERED?

• ASSIGNMENTS

• ACTIVITIES

• CENTERS & STATIONS

• LEARNING CONTRACTS

• ASSESSMENTS

• MATERIALS

• EXPERIMENTS

• WRITING PROMPTS

• HOMEWORK



What is Tiered Instruction?

Teachers use tiered 

activities so that all 

students focus on

essential understandings 

and skills but at different 

levels of complexity, 

abstractness, and open-

endedness.

By keeping the focus of the

activity the same, but

providing routes of access at

varying degrees of difficulty,

the teacher maximizes the

likelihood that:

1) each student comes away with

pivotal skills & understandings

2) each student is appropriately

challenged.



Creating Multiple Paths
For Learning

Key Concept

or

Understanding

Struggling

With The

Concept

Some

Understanding

Understand

The

Concept

READINESS LEVELSReaching Back Reaching Ahead



IDENTIFY OUTCOMES
WHAT SHOULD THE STUDENTS KNOW, UNDERSTAND, OR BE ABLE TO DO?

THINK ABOUT YOUR STUDENTS
PRE-ASSESS READINESS, INTEREST, OR LEARNING PROFILE

INITIATING ACTIVITIES
USE AS COMMON EXPERIENCE FOR WHOLE CLASS

GROUP 1

TASK

GROUP 2

TASK

GROUP 3

TASK



THE TEACHER’S 

CHALLENGE

Developing-

-

“Respectful 

Activities”
• Interesting

• Engaging

• Challenging



Planning Tiered Assignments

Concept to be Understood

OR

Skill to be Mastered

Below-Level

Task

On-Level

Task

Above-Level

Task

Create on-level task first then adjust up and down.

“Adjusting the

Task”



When Tiering:

Adjust---
• Level of Complexity

• Amount of 

Structure

• Materials

• Time/Pace

• Number of Steps

• Form of Expression

• Level of 

Dependence



The “Equalizer”
1. Foundational Transformational

2. Concrete Abstract

3. Simple Complex

4. Fewer Facets Multi-facets

5. Smaller Leap Greater Leap

6. More Structured More Open

7. Clearly Defined Problems Fuzzy Problems

8. Less Independence Greater Independence

9. Slower Quicker



Web-Sites for DI

• http://daretodifferentiate.wikispaces.com/

• http://tonitheisen.wikispaces.com/Toni+The
isen+info

• http://www.classroom20.com/profile/ToniTh
eisen

• http://www.learner.org

http://daretodifferentiate.wikispaces.com/
http://tonitheisen.wikispaces.com/Toni+Theisen+info
http://tonitheisen.wikispaces.com/Toni+Theisen+info
http://www.classroom20.com/profile/ToniTheisen
http://www.classroom20.com/profile/ToniTheisen
http://www.learner.org/

