Teacher Program Topics and Can Do Statements
The following table contains the outcomes of the teacher program sessions at the East Coast and West Coast network meetings.  The teacher program Topics lists was produced in by the East Coast programs and the Can Do Statements were produced by the West Coast programs.


Topics
Can Do Statements

	Approaches and Methods
	

	Content: 

Differentiate approaches from methods – teachers don’t have proceed lockstep with one approach.

The Communicative Approach (CA) – best practices in the communicative approach; aligning CA with National Standards

Leaner-centered instructional strategies:

interactivity

feedback

classroom management

collaborative learning

group work

integrate culture – realities and classical

using YouTube

dispel myths, i.e. Arabic is used to study the Bible as well

movies that show target country

customs

networking with fellow teachers

Procedures:

Inform prospective participants of , the focus (e.g. teaching World Languages with a Communicative Approach), goals and objectives

Assess participants prior knowledge with a pre-survey,

Model best practices – teach as we want teachers to teach.


	Teachers can

· recognize prevailing assumptions of second language acquisition

· recognize prevailing methods of second language teaching

· articulate standards and their roles in language learning and teaching

Standards

· develop thematic based units

· develop standard based instructional goals

· develop standard based lessons plans

· develop standard based assessment

Assessment

· select and adapt text books and material appropriate for your instructional objectives

· develop various tests and evaluation tools

· use existing resources to become familiar with performance based target language test

· micro teach using the lesson plans designed

· I am familiar with available language teaching and learning resources




	Curriculum and Lesson Design
	


	Advanced:

· I can design units that are embedded in an authentic cultural content that is appropriate to the content of the unit.  

· I can develop curriculum that reflect a balance among Interpretive, Interpersonal and Presentational tasks

· I can develop assessment tasks that include the three modes of communication:  Interpretive, Interpersonal and Presentational.

· I can sequence curriculum units that are well articulated and systematically moves students into higher levels of linguistic proficiency. 

Lesson Design

Beginning:

· I can name the essential components of an effective language teaching sequence.

· I can recognize the key elements of each of the components of an effective teaching sequence.

Intermediate:

· I can develop a lesson plan that includes a balance of skill getting and skills using activities

· I can develop a lesson plan that maximizes learner center instruction

· I can organize a lesson that includes the essential components of an effective teaching sequence e.g, Assessing prior knowledge, Providing Comprehensible Input, Guided Practice and Independent Application, Formative and Summative Assessment Tasks.  

Advanced:

· I can develop a lesson plan that differentiates content, instructional strategies and assessment tasks that meet the needs of diverse learners. 

· I can develop a lesson plan that provides equal attention to the three modes of communication.

· I can develop a lesson that engages students in higher order thinking skills.


	


	Instructional Planning & Strategies
	

	Instructional Planning

There are different perspectives about teaching (teacher centered vs. student centered)

Different lesson plans can be produced from different perspectives.

Instructional strategies

questioning strategies – rubrics in terms of what students could/could not do

teacher’s roles: coach, consultant, advisor, reference, manager

instructional rules/principles, e.g.

collaborate with other teachers on lessons/lesson plans

don’t take up all of the discussion time

	1. I can deliver my instruction in the target language and making it comprehensible for all students. 

· Using the target language in her instruction

· Using various strategies that help students understand the input such as using gestures, pictures, visuals, technology, TPRS, etc 

· Planning pre-during and post activities that guide students through comprehension 

· Checking for comprehension using various ways 

2. I can provide comfortable and friendly learning environments 

· The classroom is decorated with authentic and appealing materials

· Design codes of conducts and respect 

· Provide an ample opportunities for students to interact with each other

· Error correction would take place only if hindering communications and done without embarrassing or discouraging students. 
3. I can deliver instruction that suite various learning styles and abilities

· Use various contents

· Use different activities (visual, kinesthetic, logical, etc.)

4. I can tap into various resources that enrich students learning experience

· Invite community member to speak to students

· Use authentic materials: internet, printed, art, musical, etc.  

· I can involve students in the learning procedure where I make them accountable for their learning 

· I can use various strategies that help students understand the content

· I can adapt the content and delivery of the lesson according to students’ needs and readiness 

· I can choose appropriate themes (content) and contexts that are suitable for students’ age and stage

· I can make my students aware what is expected of know and to be able to do

· I can design activities that are personalized, interesting and meaningful to students. 

· I can design objectives that states what students would know and be able to do 

· I can design objectives that are suitable for learners’ age, stage, and interest.

· I  can design various real world tasks that reflects the achievements of the objectives.

· I can design various activities that helps in content comprehensible 

· I can design a performance based activities  that are appropriate to age and stage.

· I can design enabling activities that prepare student to perform real world tasks

   


	Materials Development and Adaptation
	

	Principles: collect, select, adapt

creating standards-based materials that incorporate the three modes of communication.

using authentic materials

strategies for evaluating existing materials

connecting materials with program objectives

knowledge of the levels with regard to similar, fundamental, culture-bound themes (e.g. “self” can be applied at multiple levels).

the differences among language materials, learning materials, and teaching materials (e.g., handouts for students).

	Teachers can

· use their good eyes to search, to explore

· use their good hand to modify

· use their good skills to transform materials

· use their good sense to fit materials to be use in 3 modes of communication

· use their good mind to align the materials

· use their good designs to turn concepts into activities for in-class performance tasks

· use their good ideas to adopt, to make age- appropriate and proficiency-appropriate materials for interpretive, interpersonal and presentational communicative activities

· find culturally authentic, age appropriate materials

· adapt relevant materials

· choose and use a variety of materials appropriately to meet the learners’ need



	
	

	Assessment
	

	Content:

assessing Culture

assessing using values, perspectives & practices

cross cultural comparisons (Chinese, Arabic vs. native culture)

performance tasks

formative and summative equally important

changing teacher perceptions, attitudes and beliefs:

strategies for teachers to “fix” their problems,

Assessing participants:

assessing the way teachers convey culture

program outcomes and teacher progress: formative observation, rubric, survey daily, extensive summative assessment

knowledge of syllabus type

micro lessons, lesson plans 

participant self-reflection: daily journal entries – liked, disliked, found useful?

daily instructor evaluations (feedback) of participants

	I can 

· conduct mini OPI-like assessment

· explain proficiency-based assessment vs. traditional grammar-based assessment

· use ACTFL Proficiency Guidelines and K-12 Performance Guidelines

· explain and give examples of the differences between formative and summative assessment

· design and evaluate formative assessment

· design form-focus, discrete point, and meaningful class activities 

· create contextualized quizzes or sections of test

· create task-basked activities such as information gap, survey, complete form, etc)

· use results of assessment to impact curricular decisions (as well as day to day lesson plans, etc)

· design and evaluate summative assessment

· design theme-based and integrated performance assessment in which students have to utilize three modes of communication

· use and interpret results from computer adaptive assessment

· explain value of portfolio assessment

· guide students to organize portfolios. 

· create rubrics (for evaluating writing, portfolios, oral presentations, etc)

· provide constructive feedback for students 

· explain differences in common standardized summative tests (e.g. HSK, AP test, SAT I and II, etc.)



	
	

	Structure of the Target Language / Pedagogical Grammar
	

	Content:

developing a sequence of language experiences that: 

are meaningful  contextualized experiences

focus student attention on regularities in language and:

focus students attention on the relationship between functions and the regularities (grammar)

provide teachers with an explicit understanding of the structure of the target language to be able to develop experiences that will focus student attention on regularities.

determining what should or should not be taught explicitly in the classroom

differentiating between pedagogical grammar that facilitates learning and linguistic grammar – not getting hung up on grammar details/students grammatical questions

age appropriate grammar instruction

grammar teaching methods and techniques

regional language and dialects – heritage learners vs. true beginners.


	I can

· connect linguistic elements with functional language use.

· identify what aspects of grammar to teach and why.

· set priority with the pedagogical grammar to be linked with the communicative outcomes.

· train my students to use the correct grammatical structures that are appropriate for the social context of the language use.

· identify, compare and contrast the difficulties my students would have in the target language in relation to their own native language.

· provide clear and accurate explanations that are accessible and comprehensible to my students.

· incorporate all the above in curriculum development, including lesson design and classroom instruction.




	Second Language Acquisition
	

	Content:

learning strategies

former student feedback

controversial issues in the field: real vs. ‘fake real life situations’

the use of ‘bandwagon’ terms in the educational field to describe form-focused practices which cause misunderstandings: e.g. task-based teaching,, proficiency oriented teaching , teacher-centered vs. student centered familiarity with language proficiency scales

	In the application of second acquisition language theory and research findings, I can

· provide meaningful language learning opportunities

· make target language input comprehensible

· create tasks that have students use the language in meaningful ways

· provide appropriate feedback on students language use

· identify students’ proficiency levels

· provide activities that facilitate the language development of students at all levels

· assess students meaningful language use

· develop student’s communicative competence



	
	

	US Educational Systems and Classroom Management
	

	US Educational Systems:

expectations, problems, issues

the variety of leaner needs (special, exceptional) and issues

how foreign language is viewed and it’s place in the overall curriculum

that there is no unified national curriculum

developing an understanding of local conditions/expectations for curriculum and long term plans

educational standards and their application

state regulations and laws

program building issues (enrollment, finding resources, administrative issues)

AP Chinese and its influence on teacher goals, guidelines and other issues

qualification/certification requirements (NCSSFL).

Assessing teachers participants in these areas:

case studies/scenarios

lesson plans- compare to state standards

Classroom management:

disruptive students

setting up classroom rules

have a few rules posted in the classroom for students  - in the target language, few in number, doable, concrete and easy to refer

Assessing participants in these areas:

role playing and scenarios

group evaluation/discussion of strategies

case studies (need to write about it)

videos

practice teaching with real students

practice teaching at beginning and end


	I can

· conduct my classroom within the laws and regulations of the state and school district in which I work. 

· develop curriculum that ensures that students are meeting local, state, and national world language standards and addresses local conditions and curricular expectations.

· tailor my world language advocacy efforts to the specific cultural perspectives of various communities.

· individualize my lessons and instructional units to meet the needs of a diverse student population.

· use positive discipline to manage students.

· use the target language to address minor classroom disturbances.

· explain the criteria by which I will be evaluated as a teacher.

· partner with community and district entitities to build enrollment, secure resources, and address administrative concerns.

· plan and organize a field trip.

· meet the local, state, and national licensure requirements to be highly qualified.

	Technology
	

	what can be used and accessed

don’t make technology the center

	Teachers can

· operate computers properly (turn on/off, connect to LCD)

· use computer-related terminology properly to give complete and detailed directions to students

· burn CD’s and DVD’s 

· trouble shoot to identify and solve computer related problems

· add and use a foreign language to their PC’s and switch between English and the target language. 

· search for appropriate materials to supplement existing material using internet resources (podcasts and You-tube)

· adapt/edit material to fit with my lesson plans/curricular goals

· identify multimedia software technology appropriate for language instruction 

· use appropriate software technology to create instructional material

· empower students to use computer-based material independently and/or in class with teacher guidance

· identify various language programs for 

· use power point presentations to support classroom instruction

· download podcasts. 

· keep up with software technology in language education




	Reflective Practice and Leadership
	

	Content:

self-evaluation

comprehensive checklists

on-going reflective process, evaluation at different stages 

set up professional development goals at the beginning of the year 

continued professional development beyond STARTALK summer programs

using STARTALK for create on aspects of a program/to move one aspect of a program forward and using other programs to build on that

Assessing these areas.

observation

self-reporting

checklists

consultation

written self-reflection


	· Reflection is observing what you do, compare it to best practices, and modify what you do to improve student outcomes.

· Evidence is teacher change and change in student outcomes.

· I make the time to reflect on my teaching at the request of my mentor. – beginning

· I commit to time for reflection on my teaching because I recognize its value. - intermediate

· I mentor others in the value of regularly making time for mentoring. – advanced

Evidence: I build time into my schedule for reflection.

· I can keep a log of my teaching, - beginning

· I can keep a journal of my teaching and use it to reflect on my teaching – intermediate

· I supplement my journal and reflections with student and artifacts as part of an action research study, - advanced
Evidence: Frequency and quality of entries.

· I can video my teaching for later analysis. - beginning

· I can analyze my teaching and use video as pre/post evidence. - intermediate

· I can train others in video analysis of their teaching. - advanced

Evidence: Monitoring change.

· I can share my log with my mentor. - beginning

· I can share my journal with my teaching colleagues and share my reflections with them. - intermediate

· I share my reflections as part of my action research in a presentation and/or publication. - advanced

· I can mentor others in reflective teaching. - advanced

Evidence: Valuing and committing to a professional network.

· I plan lessons and units in advance.

· I reflect on my past teaching experiences to help me plan lessons and units in advance.

· I mentor others in reflective planning.

· I can use my log to monitor a specific area of my teaching that I, or my mentor, have defined as problematic.

· I can change my teaching behavior and journal about the impact of those changes on students.

· I can mentor others on how to address problem areas in their teaching.

· I have my students use a log/Linguafolio to monitor their use of the target language.

· I have students journal about their cultural experiences to enhance their awareness of culture (bread/chocolate; bread/peanut butter).

· I share how to enhance student awareness of language and culture through reflection.



	
	

	Pathway to Certification
	

	state requirements

the process for gaining certification

	


